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Abstract 
This pilot study examined the effect of drama exposure on preservice teach-
ers’ self-efficacy beliefs regarding the language and reading development of their 
preschool students. Preservice teachers completed a survey before and after 
they participated in drama workshops. Results revealed statistically significant 
differences in pre- to post-ratings of teacher self-efficacy beliefs and attitudes 
regarding teaching language and reading skills, pointing to the potential im-
pact of drama integration on teacher beliefs, which likely shape future instruc-
tional practices. 
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1. Introduction

Recent research reinforces the power of infusing the arts to engage students in 
every part of their learning (Bodrova & Leong, 1996; Diamond & Lee, 2011; Riggs 
et al., 2006). Evidence from the neuroscience of learning shows that the arts pro-
mote children’s symbolic representations, conceptual thought, and innovation and 
has been associated with a remarkable increase in sustained attention during arts- 
related activities and beyond (Posner et al., 2008, Wandell et al., 2008). As such, 
drama integration is thought to be conducive to student engagement as it fosters 
children’s active participation in authentic learning experiences and affords them 
numerous avenues for self-expression (Anderson et al., 2019; Cawthon, Dawson, 
& Ihom, 2011; Saraniero, Goldberg, & Hall, 2014).  

Specifically, drama plays a crucial role in helping children better understand 
and use language. Through sociodramatic play, children are invited to create new 
worlds, assume various roles, and act out diverse scenarios through multiple mod-
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es of expression, including sharing stories and using symbols that are represent-
ative of their experiences. Consequently, children are encouraged to step out of 
themselves, think outside the box, and use elaborate, multiple meanings of words 
that call upon an expansive, rich vocabulary (Alber & Foil, 2003). The benefit of 
drama is not confined to language, however, but extends to impact the develop-
ment of reading (Rieg & Paquette, 2009; Sun, 2003). Drama is a highly engaging 
way of creating and re-creating meaningful experiences that reinforce children’s 
understanding and the communicative (oral and gestural) value of written text.  

As Mages (2006) proposes, drama embodies the ideal context for language and 
reading development, positing that drama, language, and reading are causally as-
sociated. Furthermore, emerging research related to pedagogy suggests that pre-
service teachers often resort to drama to enhance children’s language and read-
ing development (Huss et al., 2011). Notably, educators from various backgrounds 
concur that drama-focused professional development programs likely engender 
new ways of teaching and learning because they promote children’s positive de-
velopment across domains including language (Golinkoff et al., 2006; Huss et al., 
2011), executive functions (Diamond et al., 2007; Bodrova & Leong, 1996), and 
reading (Rieg & Paquette, 2009; Sun, 2003). Furthermore, there is evidence sug-
gesting that teachers’ perceptions and attitudes about their knowledge and abili-
ty to teach a particular domain (e.g., drama) may impact their instructional prac-
tices, which then directly affect young children’s developmental outcomes. There-
fore, examining the beliefs and attitudes of student teachers is paramount as it 
likely serves as an index of their actual classroom practices.  

Even though there is emerging research evidence supporting the benefits of dra-
ma, our knowledge about preservice teachers’ perceptions and attitudes regard-
ing the use of drama flexibly to serve various functions (e.g., language, self-regu- 
lation, and social skills instruction), remains limited. It is thus necessary to test 
preservice teachers’ perceptions about infusing drama in their pedagogy, as these 
perceptions form the basis for their behaviors, which might directly impede or 
promote children’s positive developmental outcomes. We also believe it would 
be insightful to obtain similar reports from other caregivers (i.e., parents) per-
taining to drama exposure to further corroborate teacher report. This study ad-
dresses this gap in research by examining preservice teachers’ self-efficacy beliefs 
and attitudes regarding drama integration in their classroom instruction as well 
as associations between teacher and parent report. 

2. Theoretical Framework 

This study is grounded in the developmental theories of Bandura (1997) and 
Vygotsky (1978). Bandura conceptualizes teacher self-efficacy as the teachers’ 
belief of their capacity to accomplish behaviors that result in a specific perfor-
mance at a specific level. It is associated with teachers’ sense of power to engage 
in certain actions to achieve certain goals, which then determine how teachers 
behave, feel, reason, and motivate themselves (Bandura, 1997). 
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Teachers who do not possess basic knowledge in certain domains, are likely to 
feel unsuitable for teaching the expected skills, thus demonstrating reduced com-
petence to solve the problems they encounter due to their lack of confidence in 
their abilities and their perceived task difficulty. Consequently, they tend to try 
less and show lack of perseverance at the problems they face at school related to 
the curriculum. As such, the ways in which teachers think about their abilities 
and perceive their challenges likely influence how they approach their teaching. 
It is teachers’ self-efficacy and confidence, coupled with teachers’ development 
of drama strategies and skills that will determine the extent to which teachers will 
implement drama in their classroom teaching.  

In addition to self-efficacy, the context in which teaching occurs also impacts 
student learning. Vygotsky (1978) posits that drama is an ideal context for pro-
moting language and cognition based on the conceptualization that drama serves 
as a means of developing general representational abilities, which ultimately trans-
fer to other domains of functioning including oral and written language devel-
opment in the early years.  

3. Purpose 

This pilot study explores preservice teachers’ beliefs and attitudes toward inte-
grating drama in the curriculum as a function of their exposure to drama work-
shops delivered in their classrooms as part of their professional development. It 
also seeks to examine the extent to which teacher report and parent report are 
associated regarding the effect of drama exposure on language and reading.  

Research Questions 

Is there a difference in preservice teachers’ self-efficacy beliefs and attitudes about 
teaching domains of language and reading as a function of their drama experience? 

Is there a significant relationship between teacher report and parent report re-
garding the potential effect of drama experience on children’s language and read-
ing skills? 

4. Method 

The participants consisted of 32 preservice teachers (29 females and 3 males) 
who were enrolled in a university-based early childhood education program in 
the United States of America. Preservice teachers participated in four drama work-
shops (two workshops per semester) delivered by teaching artists at a local thea-
tre over a period of one academic year and focused on teaching drama strategies. 
During the last semester of their teacher preparation program, these teachers 
volunteered to implement drama strategies in their respective early childhood 
education practicum sites. At the beginning and end of the school year, partici-
pants were asked to complete the Drama-Infused Pre-service Teacher Experience 
Survey (pre- and post-test), which consists of 16 Likertscale items that measure 
preservice teachers’ attitudes and beliefs about using drama in their teaching and 
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the extent to which preservice teachers agreed with the benefits of using drama in 
their teaching (1 = Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree). 
See Appendix for sample survey items. To minimize survey biases such as central 
tendency, acquiescence, and social desirability, all survey items were short, six 
items had negative statements and included indirect questions, and one item was 
unrelated to drama.  

In addition, study participants included 59 parents of preschool children who 
completed the Drama Experience survey at the beginning and end of the second 
(last) semester of teacher training, which consists of parallel items to those pro-
vided for the teachers. Parents attended two drama experience workshops at the 
preschool during the last semester of the study, in which teaching artists from a 
local arts center modeled how to use drama strategies and infuse them in lan-
guage and reading. Teaching artists also supported parents in their learning and 
scaffolded their implementation of drama strategies by demonstrating how to 
take turns during role play, using of props, representing story characters, asking 
guiding questions, and imagining different settings through using multiple modal-
ities. At the conclusion of the second workshop, parents were requested to com-
plete a paper survey related to their experience, asking them to rate Likertscale 
survey items based upon how much they thought drama is beneficial and must 
be infused in teaching language and reading inpreschool. 

5. Data Analysis 

We used a paired samples t-test to examine related groups differences as we were 
interested in whether the mean of the dependent variable (s) (e.g., language, read-
ing, classroom management) are the same in the groups of preservice teachers 
when measured at two different time points, before and after participating in the 
drama workshops.   

We were also interested in examining whether there was a significant relation-
ship between teacher and parent report of the preschool children’s language and 
reading before and after teachers and parents participated in the drama work-
shops. We thus conducted a Kendall’s tau-b correlation to test this association. 

6. Results 

A paired samples t-test was conducted in SPSS version 27 to examine the differ-
ence in preservice teachers’ ratings of survey items, measured before and after 
the drama workshop experience. There was a statistically significant difference in 
rating of teachers’ perceived ability to teach language skills from the pre-test com-
pared to the post-test (M = −0.355, SD = 0.798), t (30) = −1.36, p = 0.01. Simi-
larly, results indicated a statistically significant difference in rating of teachers’ 
perceived ability to teach reading skills from pre-test compared to post-test (M = 
−0.219, SD = 0.608), t (31) = −2.03, p = 0.05.  

We also conducted a Kendall’s tau-b correlation to measure the strength and 
direction of the association that exists between teacher report and parent report 
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regarding their agreement with respect to infusing drama to teach language and 
reading skills. There was a strong, positive correlation between teacher report and 
parent report in the extent to which they agreed on the use of drama to teach 
language (rb = 0.39, p = 0.013) and reading (rb = 0.35, p = 0.046) during the 
preschool period.   

7. Discussion 

This study sought to examine preservice teachers’ self-efficacy beliefs and atti-
tudes regarding drama integration in their teaching. The results demonstrate sta-
tistically significant differences in these teachers’ perceived abilities to teach lan-
guage and reading skills before and after participating in drama workshops in their 
classrooms. Accordingly, drama integration seems to impact various domains, 
with a positive effect on teaching language and reading skills. This finding is well 
substantiated in the emerging research on drama (Bodrova & Leong, 1996; Di-
amond et al., 2007; Greenfader & Brouillette, 2013; Greenfader et al., 2015), con-
curring with the theoretical perspectives highlighted earlier in the paper. As self- 
efficacy theory suggests, teacher beliefs about drama integration likely shape their 
behaviors, thereby affecting children’s learning outcomes (Bandura, 1997). It is 
worth noting, however, that given the small sample size which dictated the selec-
tion of the statistical analysis, it was not possible to examine other potentially im-
portant variables that could be at play. As such, various factors that could have 
contributed to the results in addition to the impact of drama, were not considered. 
Additionally, the learning context that drama integration creates could exert a di-
rect influence on children’s outcomes, which in turn aids children’s construction 
of abstract, efficient linguistic and cognitive representations that transfer across 
social, language, and reading domains (Vygotsky, 1978).  

The finding that the drama experience possibly engendered a change in pre-
service teachers’ beliefs and attitudes toward teaching language and reading has 
important implications for future research and pedagogy. The results speak to the 
importance of including drama as a variable when developing assessments (for-
mative and summative) and teaching tools focusing on drama integration, which 
have the potential of informing interventions aimed at professional development 
of preservice teachers. Interestingly, teachers’ and parents’ reports with respect 
to the drama experience were significantly associated, pointing to potentially con-
verging evidence whereby both groups (teachers and parents) perceived drama 
as a positive experience that likely influences language and reading. However, 
given the study’s small sample, the results must be interpreted with caution as 
they do not imply causation and only speak to the degree of association between 
the variables. Further, the use of a 4-point Likert scale has its limitations, in-
cluding forcing the participants to choose an answer, and being less accurate com-
pared to other scales. Future improvements, such as using a 7-point Likert scale 
with a large number of participants, are thus recommended.  

The results of this study have implications for future research. As the findings 
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suggest, engaging in drama training programs is associated with heightened drama 
integration in the classroom setting. It would be important to understand whether 
these skills remain consistent over time. This could be accomplished through con-
ducting longitudinal investigations of drama integration in preschool settings. 
Furthermore, the current study focuses only on the beliefs and attitudes of pre-
service teachers (and parents) but does not measure the impact of their teaching 
practices on child outcomes directly. Directly assessing the different domains of 
language and reading of preschool children before and after drama workshops 
may provide a solid index of the effectiveness of drama integration in language 
and reading instruction.  

In addition to informing research, this pilot study has implications for future 
pedagogy. The results demonstrate that teacher beliefs and attitudes about dra-
ma integration improved as a function of the drama workshop exposure. How-
ever, it is unclear whether and the degree to which teachers differed in their 
content knowledge of language and reading. Ensuring that the teachers have the 
necessary knowledge to teach language and reading is important for maximizing 
children’s outcomes. Professional development should thus focus on training teach-
ers in drama implementation with emphasis on evidence-based practice in the 
domains of language and reading (Banarjee et al., 2016; Roskos & Christie, 2011) 
using a developmental approach to address the diversity of the language and read-
ing profiles of preschool children. 
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