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Abstract 
In the past, the leadership position primarily involved how leaders handled 
their role. The notion of collective leadership is significant for constructing 
the educational community and sustaining inclusive collective participation. 
This paper shows the framework of the leadership, and comprehensively ad-
dresses the ways in which leaders have a direct impact on classroom instruc-
tion and student learning outcomes. The study outlines how leadership abili-
ties are linked to student achievement and illustrates how principals and in-
structional leaders are the central figures of this leadership. The study found 
the ways in which leaders indirectly influence student achievement through 
their impact on teacher motivation and work conditions, and whether teach-
ers’ knowledge and skills have an effect on student achievement in the educa-
tional system. The influences of collective leadership on classroom instruc-
tion were examined, including ways in which changes in instruction could in-
fluence both teachers and students. 
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1. Introduction

In the past, the leadership position primarily involved how leaders handled their 
role. “A person in any position of authority was largely assumed to hold a lea-
dership role” (Hernez-Broome & Hughes, 2004: p. 26). Here, the authors state 
that a person who can handle a role of authority is fully appropriate for a lea-
dership position. A leadership position today not only involves authority but is 
also based on cooperation within a team guided by the leader and on connecting 
with the group in order to encourage development and progress. With this type 
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of collective, or shared, leadership, efforts are shared to achieve a common goal. 

2. Research Questions  

This study seeks to investigate the following research questions: How significant 
is the impact of collective leadership on our society? How does it manifest in the 
setting of an educational institution? Does it directly influence the skills of the 
teachers and the extent of student achievement? Is it impossible to successfully 
establish an organization or a school without considering the leadership posi-
tion? 

3. The Purpose of This Study 

This study sought to analyze the concept of collective leadership and outline 
some of the central functions performed by the role, as well as thoroughly illu-
strate the impact on individual participation and performance within the collec-
tive leadership approach. The main elements of collective leadership are ex-
plained, which include: understanding the community, building a powerful 
team, promoting the individual, and creating change. This study addressed the 
ways in which these elements reflect on the members of the collective leadership, 
and the extent of the impact of leadership on the mission plan and member 
goals. The information gleaned from this study answered whether collective lea-
dership has a stronger impact on student accomplishment than individual lea-
dership. Additionally, this study addressed the ways in which the leaders indi-
rectly influenced student achievement through their impact on teacher motiva-
tion and work conditions, and whether the teachers’ knowledge and skills re-
sulted in lower student achievement in the educational system. Finally, the in-
fluence of collective leadership on classroom instruction was examined, includ-
ing the ways in which changes in instruction can influence both teachers and 
students. 

4. The Form of Collective Leadership 

Collective leadership is a dynamic way to focus on the views of society rather 
than the individual to accomplish collective goals. Collective leadership, sharing 
leadership, or co-leadership requires each member to expand the notion of lea-
dership from a personal perspective to a cooperative one. 

For example, collective leadership can take many forms in a school setting, in-
cluding parent teacher organizations (PTO), instructional development meet-
ings, etc. Because the school principal’s leadership ability has significant influ-
ence on the academic achievement of the students, the principals are responsible 
and accountable for the ability of each staff member to clarify the rules and reg-
ulations for the community. 

While leaders are the key to success in the education system, collective lea-
dership is a challenging activity. It requires wisdom and passion, as well as on-
going commitment. The community must believe in the abilities and skills of the 
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leader which will assist the leader in developing and contributing to the evolu-
tion of the institution. Whereas collective leadership must manage the school 
and prepare for unexpected circumstances, the leaders must also keep the teach-
ers and school community informed of new systems and policies. Collective lea-
dership must be dependable, explicit, and collaborative with the staff in order to 
engage them in the educational and social system. These leaders are responsible 
for ensuring that each staff member is able to clarify the rules and regulations for 
his or her community, and they have a direct and indirect effect on the motiva-
tion and inspiration of classroom instruction and student learning. Collective 
leadership must provide the right environment for teamwork, facilitate the par-
ticipation of all members, and provide the organization or school with a variety 
of opinions. 

5. The Conceptual Framework of the Collective Leadership 

Collective leadership creates opportunities for participation and encourages 
sharing among different groups of people, allowing them to work together to 
create new ideas for the educational system. The concept of collective leadership 
is fundamental for building the educational community and constructing collec-
tive participation. According to Maenette Benham at the University of Hawaii 
School of Hawaiian Knowledge, collective leadership is “the result of a dynamic 
process that brings together a diverse community of people around a set of 
pressing issues in an effort to build broad-based knowledge and participation 
that leads to constructive change” (Militello & Benham, 2010: p. 622). It is clear 
that collective leadership describes a group of people working together for a 
shared mission in order to achieve success, whether this involves radicalorsuper-
ficial changes in the field of education or in the community. It is this collective 
action between the leader and the participant group that is used to gather differ-
ing opinions, discuss any alternatives, weigh the options, and, finally, reach a 
prudent and rationalagreement that is effective for the individual or community. 
These decisions often impact students and teachers alike. The duty of collective 
leadership is to share the decision-making process with a team to expose 
thoughts and opinions regardless of race, color, religion, or socioeconomic sta-
tus. The members of the collective leadership team share the common aim of 
improving the community; they can offer diverse perspectives on such issues 
because of their backgrounds. From this perspective, collective leadership re-
quires each member to expand the notion of leadership from a personal perspec-
tive to a cooperative environment. A collective leadership team can more easily 
understand the needs of all parts of the community due to the different opinions 
of members on each case or issue that requires attention. Collective leadership is 
an important duty within the community because it distributes the task of deci-
sion-making and determining a solution among members, regardless of their 
leadership power or social position. 

Collective leadership is a co-leadership approach that encompasses a rela-
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tionship or procedure regardless of individual capacity or personal background 
of the members. “Unlike individual heroic leadership, co-leadership embraces 
the diversity of people and perspectives, and frees up self-initiative and collective 
intelligence” (Gauthier, 2004: p. 2). Here, the author explains that collective lea-
dership is quite different from individual leadership. Collective leadership, or 
co-leadership, accepts and promotes the diversity of the community and its dif-
fering viewpoints to enable a collective intelligence and self-initiative. 

6. The Approach of Individual Participation during  
Collective Leadership 

Collective leadership requires the contributions of each individual endeavoring 
to discuss the purpose of change, take the necessary steps for change, and, final-
ly, determine a suitable plan to implement change. This process for creating 
change is an effective way to learn the views of each member in order to ex-
change ideas and gain a deeper understanding of the given situation. Each indi-
vidual must be fully responsible and accountable for the changes they approve of 
for their community; they must be active listeners and converse openly with 
others in order to determine the necessary steps for change. The team also 
creates an appropriate scheme that will be productive for each participant. “The 
exchange relationship between transactional leaders and their followers is based 
on an implied contract that involves positive reinforcement for a higher level of 
performance” (Jung & Sosik, 2002: p. 315). The authors indicate that an ex-
change in tasks between leaders and members promotes positive interaction and 
increases the level of functional performance. Individual participation is based 
on mutual respect that aims to understand the perspectives of others. Each indi-
vidual participant listens carefully to all members in order to provide feedback 
with impartiality, which will positively reflect the individual morals concerning 
the schools or organizations. The participation of individuals might encourage 
the exchange of views despite different cultural backgrounds, opinions, or skills, 
resulting in effective communication and teamwork that acts as an engine for 
community growth. At the end, the collective leadership would apply initial ob-
jectives and fundamental rules that promote individual participation effectively, 
and the rules agreed upon within the group will help enhance the ability of each 
individual to achieve common goals.  

Collective leadership directs all participants toward a main issue, which 
should lead the group to make a unanimous decision in order to effectively 
create or modify the educational system or other positions. Kuenkel (2008) ex-
plains the importance of the leadership environment: “Leaders can create an at-
mosphere, a space, in which the appreciation of a person as a person is present” 
(p. 8). It is important for leaders to provide a space that allows each person in 
the group to feel secure in sharing his or her opinions and to exchange apprecia-
tion and respect. Hence, collective leadership can improve the affection and re-
spect that is reflected in team behavior and motivation, such as listening to other 
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perspectives, despite differing opinions. Collective leadership enhances the ex-
change of ideas through daily practice that leads the community to gain a better 
understanding of the cultures and beliefs of others. In my opinion, if the leaders 
did not allow school members to share differing thoughts, the team would feel 
unrelated to the decision and uninvolved in the community. According to Ku-
enkel (2008), “Leading never takes place in isolation; it is always a collective en-
deavor” (p. 1), because leaders do not act in a segregated environment; instead, 
leadership requires a cooperative effort. Hence, collective leadership indicates 
that group participation is part of the responsibility of effective leadership. An 
individual can define an issue by sharing his or her perspective even if there are 
conflicting opinions. The individual is then willing to implement changes if 
there are supporters or if there is unanimous agreement upon a solution. Boies 
and Howell (2006) and Hooper and Martin (2008) mention that a team with 
conflicting relationships could lead to unfavorable team outcomes such as team 
disagreement and decreased contentment. 

Recently, many leaders have begun to converse with their community in order 
to better understand the community’s needs. Leaders are involved in society as 
active participants in the school environment, and host various meetings or 
events in order to exchange opinions about issues in the community or school 
system. According to Edmonson (2011), “Investing the time and effort to perso-
nally connect with others makes everyone feel like a partner” (p. 104), illustrat-
ing that it is crucial for leaders to communicate with others in order for them to 
feel they are active participants on the team. For example, leaders can avoid a 
lack of effort and lack of focus in the community by building trust, respect, and a 
relationship with the school members for the purpose of providing a suitable 
cooperative environment.  

For example, in Saudi Arabia, the leaders rarely cooperate or interact with the 
community because the basic requirements of their position only involve re-
sponsibility for tasks. They might become more involved if the issue is related to 
a school member, parent, or teacher within their community. However, the de-
cision-making process is handled privately and involves only the necessary par-
ticipants. This approach allows co-leaders to suggest changes and requires their 
opinions or actions to be approved by others without involving the community 
in making decisions. According to Drummond and Al-Anazi research (1997) 
which is focusing on the leadership style in the public and private school found 
the Saudi manager perceived himself as authoritative and had no desire to share 
their perception with the team or others. 

7. The Elements of Collective Leadership 

Collective leadership is a cooperative task that engages each member in devel-
oping the school environment from a common perspective. According to San-
tovec (2008), “Leadership is not an individual endeavor” (p. 3), meaning that 
leadership demands a collective effort. Collective leadership is dependent upon 
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four elements that form the basis for producing results that will create a cooper-
ative community with the will to make the required changes. These elements are 
understanding the community, building a powerful team, promoting the indi-
vidual, and, finally, creating the change. 

7.1. Understanding the Community 

A thorough understanding of the demographics and concerns of the local society 
is an important factor in enhancing collective leadership. Building and encour-
aging positive social interaction among the members of the collective leadership 
team engenders a safe and appropriate environment for all involved. It is impor-
tant for the leaders to understand the history of the community and its culture 
because leaders often deal with a variety of individual backgrounds and perspec-
tives. They must know the history of the participants (cultural background, 
education, language and race, etc.) in order to better understand their main 
concerns, which will allow collective leadership to build faith among members. 
“Building relationships has to be built on a foundation of honesty and trust” 
(Anderson, 2012: p. 16). The author mentions that the social relationship must 
be based on integrity and confidence. Collective leadership must establish a pos-
itive relationship between staff and in the community because a lack of positive 
social relations would limit the team’s ability to improve and contribute effec-
tively to the community. 

Additionally, collective leadership allows those involved to create diverse work 
environments that can lead to new avenues of change. Understanding the local 
culture expands the perceptions of leadership because the leader can use such 
understanding to make appropriate decisions for an educational environment 
that is a mixture of cultures, races, and backgrounds. In addition, each individu-
al who participates in the collective leadership team would be familiar with this 
diversity and would encourage the team to respect and appreciate the multicul-
tural environment. 

The function of collective leadership must be fully understood by the partici-
pating members because the group members must communicate to help their 
community and improve their personal skills. Team members should feel in-
vested in a common agenda. If team members feel unconnected, they will be in-
effective in their tasks or duties. Leadership involves a willingness to fairly ob-
serve and evaluate the demographics of the community. The best way to do so is 
to demand the parents to fill out a form on the first day of school that provides 
information about the family background. This would allow leaders to form a 
better understanding and, thus, closer relationships with community members. 
For instance, some schools send a letter to the parents of students written in the 
students’ native language. In my opinion, this is a huge step toward understand-
ing different cultural backgrounds as well as enhancing each family’s participa-
tion and sense of belonging to the school community. Schools also provide other 
methods of communication with families, such as PTOs, parties, and volunteer 
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activities, which facilitate and encourage social interaction based on the individ-
ual or group needs despite their differences and diversity. 

7.2. Building a Powerful Team 

Collective leadership features elements that support all group members in 
building a powerful team. It is important that collective leadership encourages 
positive thinking and motivation among members and creates an achievable vi-
sion to build an effective team. All individuals involved in collective leadership 
share their opinions or concerns to jointly develop a new approach for a com-
mon purpose. Even if these opinions cause conflict or disagreement, team 
members need to remain open-minded with one another to feel acceptable of 
their peers’ opinions. “Asking people what they need and listening to them is 
important as the group agrees on how they will work together” (Benham, Mili-
tello, & Halladay, 2007: p. 12). The writers suggest that members must share 
their thoughts and listen, which are requirements for the successful cooperation 
of a group. Englart (2009) states that it is important to “[e] mpower all members 
in active listening and speaking” (p. 15). For example, interpersonal skills are a 
central feature of a good leader because they assist in building relationships 
among community members in order to understand the team. Leaders must ex-
hibit solidarity and must avoid any cultural prejudice or bias that could be de-
trimental to the community and harmful to effective teamwork. 

To build a powerful team, leaders must trust the team and their work and 
must express this trust. The purpose of demonstrating trust is to give the team 
confidence and make them feel empowered by encouraging and motivating 
them to do their best. The ability to build a powerful team is linked to a leader’s 
communication skills. As long as leaders can create a confident environment 
among followers, they will increase their authority on the team. According to 
Harkins (2006), “Making teams hold to their commitments and keeping the 
team’s view of its goals clear” (p. 4) is also a central role of a leader. The author 
states that teams need to be committed to clear goals in order to be part of the 
achievement. 

7.3. Promoting the Individual 

Promoting the individual is the third important element supporting collective 
leadership. While collective leadership is a powerful incentive for individual im-
provement, each individual is also committed to the shared goal of improving 
the community. Individuals participate by sharing their ideas, thoughts, and ar-
guments, and they have the opportunity to express their opinion even if it is not 
considered “correct”. Members of a collective leadership can help others with 
their group tasks, so they are able to change their perspective, learn new me-
thods, and respect other opinions. Changing one’s perspective is dependent 
upon the opinion of the group. Even if contrasting opinions arise, helping the 
team consider new methods for developing their organization remains the focus. 
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The purpose of promoting the individual within collective leadership is to gain 
the benefits of diverse views regardless of whether they are for or against the 
personal views of all members. 

For example, in schools, teachers might encourage their peers in order to 
learn new instructional methods from each other that will help them improve 
the academic lessons, even if the new methods are completely different from 
their own teaching perspectives or personal thoughts. Ross and Gray (2006) 
found that collective teacher efficacy influenced teachers’ willingness to assist 
each other (p. 802). Teachers can enhance their methods by observing one 
another and can overcome pitfalls and difficulties in their own teaching by ex-
changing ideas with others on the development of methodology. I believe that 
teachers working collectively or as part of a collective leadership can effectively 
promote the individual while maintaining a position as a key member of an in-
terdependent team. Nevertheless, conflict between individuals is the main de-
structive power in team environments. 

Collective leadership needs to give the team members space to evolve and 
grow, and the leaders should promote the team effectively. The ability of the 
collective leadership involves efficiently performing within the team as well as 
within the community to implement strategies, resolve issues, acclimate to 
change, and encourage invention. 

7.4. Creating Change 

Creating change through a collective leadership group is a useful way to impact 
society. According to Nienow (2009), “We need leadership that will help our in-
stitutions serve the full community well” (p. 3). To create change in society, lea-
dership could be promoted as a device for carrying out the needed alterations. 
This is not only a task for leaders but is also dependent upon all members of the 
community. Data and qualitative information must be collected in order for 
community values to be properly assessed and eventually changed. The members 
must decide which current conditions need to be immediately and radically al-
tered. Competence motivates a leader’s followers, and care is necessary in par-
ticipating in the efforts for change with regard to what is beneficial for the 
community. 

Collective leadership seeks to understand the concerns of the individual 
members of the leadership team, in order to motivate them to work, collect in-
formation, and address solutions. The team needs to work together actively 
while the leader clearly outlines the purpose of the work. “You need an ongoing 
evaluation process to support the leadership in attaining their goals as the plan 
continues to evolve” (Benham, Militello, & Halladay, 2007: p. 46). The authors 
indicate that collective leadership must assess the process in order to continue 
and must encourage the team to achieve the objectives of improvement plans 
that result in critical changes. Collective leadership teams must ensure the plan is 
clear, with opportunities for all to be part of the initiative. 
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Creativity within the group is the source of ideas for the collective leadership; 
it provides the energy to effect change. Leadership provides feedback and as-
sessment to group members of the school, which urges them to proceed and to 
insist on creating changes, particularly in an educational setting. The most po-
werful jump in education is moving from a traditional classroom or traditional 
teaching to a new method such as: using computers inside the classroom and 
teaching a technology subject, for example, the computer lesson taught in the 
elementary grades. Collective leadership can tackle this issue by encouraging the 
leadership team to adopted new teaching and learning methods that are appro-
priate for all students and their future career. 

8. The Influences of Collective Leadership on the Education  
and Student 

Collective leadership shares contributions with school members, such as stu-
dents, teachers, and parents, in order to improve the learning system and make 
changes to the curriculum, teaching methodology, or extra-curricular activities. 
According to Samuels (2010), “The traits of effective school principals have 
found that high student achievement is linked to ‘collective leadership’: the 
combined influence of educators, parents, and others on school decisions” (p. 1). 
The author implies that students achieve the highest levels of learning from the 
positive impact of leaders characterized by a collective approach. Collective lea-
dership in the learning community influences students directly and is seen in 
teachers and parents as well as school rules. “Collective leadership starts where 
leaders realize the truth of the old adage, ‘none of us is as smart as all of us’, but 
it doesn’t stop there” (Pór, 2008: p. 13). Participation in collective deci-
sion-making reflects the intelligence of the group, and this adage explains that 
collective decisions are wiser than an individual decision. 

According to McGuffin (2011), “Strong leadership within a school often en-
hances the school’s students’ opportunities to succeed, both personally and aca-
demically” (p. 1). In other words, powerful leadership in a school environment 
increases the opportunity for students to achieve success on both the personal 
and the academic level. The new opportunity could be an increase in the stu-
dents’ ability to accomplish their academic goals, as well as raise their academic 
level by involving experienced teachers and providing a healthy and safe envi-
ronment for students. 

Collective leadership has a strong correlation to teachers’ work setting, moti-
vation, and the capacity which all those are related to students’ achievement 
(Louis, Leithwood, & Anderson, 2010). The result of Louis and his colleagues 
that collected from the survey and state websites found the cooperation among 
leaders could enhance teachers’ abilities to achieve educational objectives and 
increase student accomplishment. Louis and his colleagues also indicated that 
the collective leadership has a more substantial impact than working individual-
ly. Because working as a group must always seek to improve and establish rules 
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to keep the community rejuvenated. The leadership team places their trust and 
values in improving the school. For instance, aPTO is a well-known group that 
organizes meetings and is considered collective leadership because it allows 
members to be active participants in the development of the school environ-
ment. The school gives families the opportunity to contribute financially and 
morally. The PTO meetings provide the parents, teachers, and school with this 
opportunity by supporting this leadership team; in turn, the members make de-
cisions that are reflected in school improvement and student achievement. 

8.1. The Influences of Collective Leadership on Teachers 

Pont, Nusche, and Hopkins (2008) indicated that the shared leadership does not 
lead to loss of the school leader’s authority. Instead, collective leadership en-
hances the sharing perspective and does not infringe on the duties of individual 
leadership (p. 18). The division of roles among the collective leaders is not 
meant to reduce the number of tasks, but to distribute the work involved in car-
rying out the massive effort of improving the status of students’ education. Col-
lective leadership has a stronger effect on student performance and outcomes 
than individual leadership, as shown by Johnson, Uline, and Perez (2011): “Ef-
fective leaders work to develop a shared vision of the future, building consensus 
for relevant short-term goals” (p. 6). Dynamic leaders improve collective work 
and create a common vision by creating short- or long-term plans that can in-
crease students’ level of education and achievement. Part of leaders’ influence is 
having a sense of awareness of themselves and others which is constantly grow-
ing because they are responsible for maintaining work environments that are 
compatible with the needs of all community members. “The influence of collec-
tive leadership on students operates through its influence on teacher motivation 
and work setting” (Louis, Leithwood, & Anderson, 2010: p. 29). As the students 
learn through the teacher, they are indirectly influenced by collective leadership 
because the teacher is part of the collective decision-making process. According 
to Lee (2015) who collected data from individual principal and focus-group in-
terviews found that collective leadership can impact teacher mission. In this 
case, the teachers can feel more empowered to share their vision and deci-
sion-making effectively (Lee, 2015). Through collective leadership, the teacher 
can provide a collaborative environment based on the exchange of experiences, 
professional development, and innovative teaching methods, all of which might 
be reflected in the students’ academic performance. For instance, some school 
provides a professional development for teachers to improve the teaching skills 
that reflected on student progress. The professional development for the teachers 
can include mentoring, observation, team meeting, and workshop. According to 
Standards for Staff Development (2001) mentioned that Learning Forward As-
sociation “advocates that school districts dedicate at least 10% of their budgets to 
staff development and that at least 25% of an educator’s work time be devoted to 
learning and collaboration with colleagues” (NSDC, 2001). 
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Leaders have an impact on student achievement primarily through influen-
cing the work setting and teachers’ motivation and approach. Leaders do not di-
rectly impact teacher knowledge or skills, resulting in much of the concerns 
about student achievement in the education system. Recent research has found 
that “A vision of academic success for every student is set through collaboration 
and shared leadership” (Lee, 2015: p. 69). In this case, the collective leadership 
influences the emotions and faith of teachers that reflect on the students learn-
ing.  

The teachers share tasks with the leaders, while the students contribute to 
these tasks because they engaged in a variety of classroom tasks and instructions. 
Leaders can help develop teacher abilities and skills by offering professional de-
velopment courses or observational meetings, which results in students learning 
new methods from the teachers’ experience. According to Leithwood and Louis 
(2004), “When we think of leaders in formal administrative roles, the greater the 
challenge the greater the impact of their actions on learning” (p. 5). 

According to Rautiola’s study (2009) “Much of the success of schools and 
teachers appears to depend on collective efficacy, alignment of goals and ac-
commodating working conditions, which are conducive to student learning” (p. 
29). This indicates that much of the success of schools and among teachers relies 
on collective efficacy, which helps them to adapt to working conditions and 
achieve goals that can raise the level of student academics. For example, collec-
tive leadership can improve the teachers’ performance by involving them as 
contributors in surveys, observations, or meetings; this, in turn, can provide new 
opportunities to share their visions or experiences. The cooperation of teachers 
and leaders is the path to progress and success because it builds a sense of re-
sponsibility toward themselves and others. 

8.2. The Influences of Collective Leadership on Classroom  
Instruction 

Collective leadership has a strong impact on classroom instruction. According to 
Rautiola’s research (2009) indicated that “Transformational leadership styles 
leading to instructional leadership have been shown to improve student 
achievement” (p. 28). The author mentions that transformative leadership 
guides instructional assistance to enhance student outcomes and achieve their 
goals. It can be argued that the ideal leadership style encourages all team mem-
bers to exchange ideas, and that part of the leader’s role is to display enthusiasm 
and positive energy, which are then reflected in team morale. In addition, collec-
tive leadership should encourage school members to be active participants who 
are motivated to work toward a common goal, such as student achievement or 
classroom instruction. Leithwood and Mascall (2008) state that this “[p] ersis-
tently urges school leaders to be ‘instructional leaders’ and to take responsibility 
for improving the knowledge and skills of teachers”, (p. 554); this suggests that 
school leaders can be instructional leaders who develop teacher skills. Participa-
tive leadership theory implies that leaders should encourage school members or 

https://doi.org/10.4236/ojl.2018.74015


M. Awadh 
 

 

DOI: 10.4236/ojl.2018.74015 261 Open Journal of Leadership 
 

team members to cooperate and contribute to the decision-making process, and 
that leaders should protect these rights. “Effective principals recognized that 
collaborative networks among educators were essential for successful teaching 
and learning” (Blasé, 2000: p. 135). This quote illustrates that some leaders 
consider establishing a collective network within a teacher climate as funda-
mental to aprosperous teaching and learning environment. For instance, 
teachers can exchange experiences by observing peer classroom instruction, 
participating in professional development, and sharing coursework or attend-
ing conferences; they can thus develop their skills and knowledge, allowing for 
both personal and professional growth. Moolenaar (2011) states that, “[b] y 
exchanging knowledge, sharing experiences, and collectively searching for so-
lutions to problems, teachers may build confidence in their team’s collective 
capability to motivate students, offer a targeted instructional program in sup-
port of student learning, and handle difficult situations” (p. 9). The author ex-
plains that the exchange of knowledge, shared experiences, and collective 
troubleshooting may help teachers to build confidence in their ability to moti-
vate students, as well as to seek a targeted educational program to support 
students and deal with challenging cases. Sharing the responsibility serves each 
member by relieving some of the burden through teamwork and unleashes indi-
vidual creativity. 

9. Suggestions and Strategies for the Future 

The traditional leadership role requires the ability to handle a position of au-
thority; today, however, there are additional factors involved. The new duty of 
leadership is to change, innovate, and share, so that the mission of leadership is 
based on cooperation among members. Future research should examine the col-
lective leadership principals within the school level by doing extensive studies 
that show the effectiveness of the collective leadership on students learning and 
school outcomes. Some research should include each member as a part of future 
study regardless of their differences or level. The studies should be focused on 
student achievement, and how the collective leadership would be part of the 
school extracurricular interests and school activities. 

It is recommended that further studies implement the effectiveness of the re-
lationship between the collective leadership and school outcomes. For example, 
the most recent study by Ni, Yan, and Pounder (2017) found that “principals 
perceived themselves to have the greatest influence in school decisions in almost 
all key decision areas”. This study can encourage researchers to examine the re-
lationship between the collective leadership and teachers and how this relation-
ship could impact the school performance. Future research could also create 
network connections among the leaders from different schools and among the 
team members so they may assess their work periodically and expeditiously to 
evaluate which approaches impact positively on their performance or school 
outcomes. 
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10. Conclusion 

This literature indicated that collective leadership is an essential tool for building 
and developing society because it relies on a common mission. This mission 
should be pursued as a collective task, not just an individual one, in order to 
produce more effective results. The task of collective leadership is to assist all so-
ciety members in building power and amplifying the common vision, value, or 
mission. It also inspires individuals to learn about other cultures, races, ethnici-
ties, and values, because this diversity is the foundation for building collective 
leadership with active members. 

In an educational setting, this study indicated that collective leadership can 
also have a strong influence on students’ academic performance, teachers’ abili-
ties, and the effectiveness of classroom instruction. This literature mentioned 
that collective leadership is based on several elements that can influence the suc-
cess of leadership, such as understanding the community, building a powerful 
team, promoting the individual, and creating change. Each of these elements 
impacts the team and creates a cooperative society with the desire to make the 
necessary changes. Furthermore, collective leadership enhances teachers’ skills, 
provides a collaborative environment based on the exchange of experiences, and 
can positively affect student achievement. Collective leadership helps school 
members be actively linked to a common purpose that impacts instruction and 
student performance. Overall, this study concluded that the collective leadership 
mission is leading the team to share views on society, determine the appropriate 
views, and act on them. 
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